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Abstract 

 

Within this chapter, we address how the formal education of football coaches has 

become shaped—McDonaldized—by the omnipresent market pressures associated with the 

advent of late capitalism. To do this, we mobilise George Ritzer’s McDonaldization thesis, a 

sociological theory which for almost thirty years has captured the attention of a broad range 

of professions, businesses, and disciplines, but to date has largely evaded the critical 

purview of both football and coaching scholars alike. It should be emphasised that this 

chapter is not about McDonald’s in the objective sense of it being a fast-food restaurant, 

but rather how the principles designed by the founders of McDonald’s (Richard and Maurice 

McDonald) were harnessed by the businessman Ray Kroc in the creation of the McDonald’s 

franchise and subsequently articulated by Ritzer (1993) in ‘The McDonaldization of Society’ 

have pervaded into almost all sectors of contemporary society, including the formal 

education of football coaches. 
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Introduction 

Within this chapter, we address how the formal education of football coaches has 

become shaped—McDonaldized—by the omnipresent market pressures associated with the 

advent of late capitalism. To do this, we mobilise George Ritzer’s McDonaldization thesis, a 

sociological theory which for almost thirty years has captured the attention of a broad range 

of professions, businesses, and disciplines, but to date has largely evaded the critical 

purview of both football and coaching scholars alike. It should be emphasised that this 

chapter is not about McDonald’s in the objective sense of it being a fast-food restaurant, 

but rather how the principles designed by the founders of McDonald’s (Richard and Maurice 

McDonald) were harnessed by the businessman Ray Kroc in the creation of the McDonald’s 

franchise and subsequently articulated by Ritzer (1993) in ‘The McDonaldization of Society’ 

have pervaded into almost all sectors of contemporary society, including the formal 

education of football coaches. 

Perhaps, with football fully embracing the riches afforded by the late capitalist era, 

there is a hesitance or reluctance within football to direct a sociological lens which seeks to 

critically interrogate its impact on the sport. The symbiotic relationship between market 

forces and football can readily be highlighted through multiple, widely reported metrics, 

such as the English Premier League (EPL) media rights being sold for under £50 million per 

season in 1992, then 25 years later over £2 billion (Storm and Solberg, 2018). Additionally, 

EPL clubs’ revenues are projected to be approximately £5.5 billion in the 2021/22 season 

(Deloitte, 2022), top players are now being paid in excess of £1 million per week, and high-

profile coaches earn in excess of £20 million per year. It is not the purpose of this chapter to 

be overtly critical of the global football economy and associated industries, something 

which numerous scholars have engaged with; however, it is important to be mindful of this 

context when considering why football—and the microcosm or setting of the formal 

education of the football coaching workforce—has been so acquiescent and unchallenging 

of the impact of market forces. 
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What is meant by formal coach education and what are the problems with it? 

This chapter focuses specific attention on what is commonly identified as ‘coach 

education’, namely the formal education of football coaches. According to Barber (2008, 

cited in Watts and Cushion, 2017), the origins of The Football Association (FA)1  educating 

football coaches can be traced back to the 1930s. Sport coaching has long been identified as 

a key component of sport provision at all points of the ‘participation continuum’ (Lyle, 2008; 

Lyle and Cushion, 2016) and academic attention has been levelled at processes that 

enhance the learning of coaches for almost as long as George Ritzer’s McDonaldization 

thesis has been in existence (see Cushion et al., 2003; Cassidy et al., 2006; Trudel and 

Gilbert, 2006) and continues to the present day (see Williams et al., 2015; Williams and 

Bush, 2019; Chapman et al., 2020; Dempsey et al., 2021a; Dempsey et al., 2021b). It is 

important to note that ‘coach learning’ can occur as a result of learning experiences in a 

range of contexts (Mallet et al., 2009; Cushion et al., 2010) with only one of which defined 

as ‘formal’. We mobilise the typology of coach learning settings proposed by Nelson et al. 

(2006) who holistically conceptualised coach learning as formal, non-formal or informal.  

Formal coach education is institutionalised, leads to certification and ultimately 

accreditation as a competent coach at a particular level in a hierarchically structured system 

(Coombs and Ahmed, 1974; Piggott, 2012). Typically, formal coach education is commonly 

referred to as certified ‘training’ courses, ‘getting the badge’, or National Governing Body 

(NGB) coaching qualifications. In the setting of football coach education, the coaching 

journey for aspiring coaches in England is prescribed by The FA and commences with the 

new ‘The FA: Introduction to Coaching Football’ course (which has replaced the ‘FA Level 1 

in Coaching Football’ qualification) which can be accessed after completion of the free ‘EE 

Playmaker by England Football’ course. Following these courses, aspiring coaches can then 

undertake the ‘UEFA C Licence’, ‘UEFA B Licence’, ‘UEFA A in Coaching Football’, ‘The FA 

 
1 Although this chapter is contextualised in relation to The Football Association (FA) in England, in Great 
Britain, each of the Home Nations have a separate governing body responsible for organising all aspects of the 
game. In Scotland, the governing body is The Scottish Football Association (SFA), in Wales, The Football 
Association of Wales (FAW), and in Northern Ireland, The Irish Football Association (IFA). Although separate to 
The FA, there are commonalities with the approach to formal coach education in the SFA, FAW and IFA. 
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Advanced Youth Award’ and at the pinnacle, the ‘FA Level 5 (UEFA Pro) in Coaching Football’ 

(The FA, 2022). There are additional formal courses provided by The FA targeting 

volunteering in football, disability coaching, medical courses (e.g., first aid, emergency first 

aid, managing trauma), talent identification (Levels 1-5), coaching goalkeepers (Levels 1-4), 

coaching futsal (Levels 1-3), online and face-to-face continuing professional development 

for physical education teachers, and safeguarding children and adults. With the core 

coaching journey, the initial qualifications can be completed within a month, online at a cost 

of £160, with the time commitment and cost rising as the duration and immersion in the 

coaching journey progresses. A UEFA C license will take 16-20 weeks at a cost of £500, UEFA 

B licence 9-12 months at a cost of £960 and the UEFA Pro License will take 18 months at a 

cost of £9,890 (The FA, 2022). For context, since the turn of the millennium through to the 

end of 2017, over 360,000 learners have gained Level 1 certification with The FA, and during 

this timeframe approximately 54,000 certifications were achieved at Level 2 (1st4sport, 

2022). This indicates that for every 20 Level 1 candidates, only 3 go on to acquire Level 2 

certification. Emphasising this drop off from those seeking the more advanced 

qualifications, a snapshot of coach certification in 2017 indicates that there were 1,796 

UEFA A or UEFA Pro license holders in England2. Extrapolating from these data, then there is 

only 1 UEFA A or UEFA Pro license holder in England for in excess of 30 Level 2 candidates 

(The Guardian, 2022). Of course, cost is an important factor related to progression through 

the levels. For example, the cost of the UEFA Pro licence in Spain is £1,070 whereas in 

England the cost is £9890 (The Guardian 2022; The FA, 2022). It is simplistic to assume that 

reducing the cost would increase the number of coaches holding the highest level of 

qualification, it cannot be overlooked that it is important that the qualification undertaken 

is fit for purpose and valued by those undertaking it. 

Coach development and learning is a complex process and in addition to the formal 

component, there is also a necessity for individualised and ad-hoc learning pathways 

(Nelson and Cushion, 2006). Nelson et al. (2006) conceptualisation of non-formal coach 

learning is that it is something which takes place outside of the formal framework and is 

organised, mediated, systematic and targeted at subgroups of the population. In the setting 

of football coach education, this would include coaching conferences, coaching clinics, 

 
2 At the same time, Spain had in excess of 15,000 UEFA Pro or UEFA A licenced coaches (The Guardian, 2022).  



5 
 

workshops, and seminars which target a particular subgroup (e.g., community coaches, 

coaches of children, or high-performance coaches) with content that is on a specific topic of 

interest and delivered in a short timescale. There may be a record of attendance, but no 

certification of competence and no pass / fail assessment. Coombs and Ahmed’s (1974) 

work on attacking rural poverty is repetitively appropriated by coach education scholars to 

differentiate between the typologies of ‘coach’ learning. They identify informal learning as 

“the lifelong process by which every person acquires and accumulates knowledge, skills, 

attitudes and insights from daily experiences and exposure to the environment” (Coombs 

and Ahmed, 1974, p.8). This learning takes place in myriad contexts and is most likely to 

occur ‘in the field’ without any form of external mediation (i.e., it is self-directed learning). 

In the setting of football coach education, previous playing experiences, being coached by 

others, being an assistant or volunteer coach, mentoring or being mentored, observations 

of coaching practice, reading resources, and having conversations—either face-to-face or 

online—with other coaches and players are all examples of how informal coach learning can 

occur. 

It is not the purpose of this chapter to explore in detail the illuminating scholarly 

work that has been undertaken about the inadequacies of formal coach education courses 

(see Mallett et al., 2009; Piggott, 2012; Nash and Sproule, 2012; Sawiuk et al., 2016; 

Chapman et al., 2020). However, it is important that some of the key arguments relating to 

the quality of the formal coach education product are highlighted to provide context for 

applying the principles of McDonaldization to the setting. Piggott (2012), using Coombs and 

Ahmed’s (1974) sliding scale of effectiveness of formal learning, argues that most formal 

coach education courses could be categorised as occupying the ‘less effective’ portion of the 

scale. Right from the start with the pre-conceived expectations NGBs make about those 

attending their coaching qualifications there have been concomitant issues with the coach 

education product provided. This is attributed by Piggott (2012) to a misunderstanding of 

the nature of coaches and coaching, with coaches being perceived as ‘empty vessels’ 

requiring them to be filled with specific, pre-determined information and then for this 

acquired information to be delivered by ‘technicians’ who are expected to display a model—

the ‘gold standard’—of accepted coaching actions (Potrac et al., 2002; Cushion et al., 2003; 

Abraham and Collins, 1998; Nelson and Cushion, 2006; Cushion et al., 2010). This display of 

accepted coaching actions has been likened to a form of indoctrination, resulting in robotic 



6 
 

coaches knowing and doing the same thing (Jones et al., 2004). Consequently, the literature 

resulting from multiple investigations into formal coach education across many sports, 

posits that although helpful in providing some sport specific content, it has a limited impact 

on coaches (Nelson et al., 2013; Williams and Bush, 2019).  

The reluctance of NGBs to enable those undertaking their qualifications to have 

input or influence over the design and delivery of the course is an obvious issue (Nelson et 

al., 2013), and we are reminded here of the top-down assumption by NGBs about aspiring 

coaches being ‘empty vessels’ that need to be filled with information. Indeed, the powerful 

findings of the research by Piggott (2012, p.535), which included three football coaches in 

their wider sample, suggested that coaches undertaking formal (prescriptive and rigid) 

coach education courses found them “useless”. The literature is unanimous in its assertion 

that the strongest motivating factor for coaches to undertake formal coach education 

courses is that there are strong regulatory and coercive pressures on practitioners relating 

to having to ‘pass’ the prescribed course, simply abide by the rules, and secure the 

necessary certification. To do this, practitioners therefore display the behaviours consistent 

with what would meet with the approval of the coach educators delivering and assessing 

the course (Nelson et al., 2006). 

The importance of articulating the constituent components of coach education and 

summarising the scholarly critique of the formal component is crucial to ensure that the 

context is provided for the application of Ritzer’s McDonaldization thesis to the formal 

education of football coaches. 

 

 

What is McDonaldization? 

Ritzer’s McDonaldization thesis is an extension of the rationalization process initially 

articulated by the German sociologist Max Weber’s (1958) “iron cage” of capitalism which 

captures: 

…the increased organizational bureaucratization and productive rationalization of 
human existence within modernizing capitalist societies…this iron cage traps 
individuals in highly complex and rule-based organizational structures (they are 
bureaucratized), in which evermore aspects of their existence become productivity 
and goal-oriented (they are rationalized)” (Andrews et al., 2013, p.336).  
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The notion of individuals being trapped is perhaps more aptly understood by alternate 

terminology, not the metaphor of the vessels in which individuals are entombed as iron 

cages, but as “shells as hard as steel” (Ritzer, 2015, p.64). This intimates that the 

rationalization process in which individuals are enslaved is something that is very difficult to 

escape from. Ritzer (2015) points out that in some settings there are plenty of non-

McDonaldized alternatives to select from and that consumers of a particular product or 

service are free to leave and make a different choice. For example, you have the choice to 

take your custom to another restaurant, buy your furniture from another store, or attend a 

different university. Importantly, the setting of educating football coaches, the freedom of 

choice is not available to those seeking the formally approved governing body certification 

of competence required by stakeholders and employers. So, thinking of the setting of 

football coach education as an island surrounded by the sea, what Ritzer (2015, p.64) would 

identify as an “island of the living dead” is one which is useful to keep in mind when forming 

and understanding of and critiquing the current coach education offering in football. Ritzer 

(2015, p.64) asserts that it is the impact on the inhabitants of the island by the controlling 

structures of McDonaldization which prescribe actions and behaviours akin to ‘zombies’ or 

the ‘living dead’. The result of which is that: 

…if you were to watch both sides of a drive through window at a fast-food 
restaurant during a lunch or supper rush, you would observe a great deal of rote, 
scripted behavior (sic). The “zombies” who order are not required to think very hard 
about what they are ordering, and the “zombies” who serve them use the same few 
phrases and repeat the same few motions over and over again. 

 

Thus, if the education of football coaching can be seen to be impacted by these 

McDonaldized structures, there are going to be perceptibly negative impacts on the quality 

of the formal coach education received by the developing coaches and concomitantly on the 

quality of the coaching received by participants (the players) who are the consumers of the 

coaching product. 

 It should be emphasised that—by design—this chapter seeks to offer a critical 

sociological reading of the formal education of football coaches and that we should be 

mindful that presenting the setting as either ‘all good’ or ‘all bad’ can be viewed as an 

unhelpful binary distinction. Even inhabitants of McDonaldized islands will be able to draw 

positive experiences: 
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…a lot of “life” takes place on McDonaldized islands as well. Most customers seem to 
not only enjoy the food but also to have a lot of fun while they consume it (Ritzer, 
2015, p.64).  
 

Therefore, although not the primary objective, we will ensure that an element of balance is 

offered in this chapter by highlighting where McDonaldized processes have brought about 

changes which could be interpreted by some stakeholders as having a positive influence on 

the formal education of football coaches.  

We agree with the conviction of Appelrouth and Edles (2016) that when engaging 

with sociological theorists then this should be with work authored by the theorist, and not 

secondary textbooks which are interpretations or translations of the theorist’s work into 

more easily digestible, simpler—perhaps modified or incorrect—versions of the original 

ideas. Thus, when articulating Ritzer’s McDonaldization thesis we will draw directly upon 

the author’s original terminology and authored works. Ritzer (1993)—and all subsequent 

iterations of McDonaldization—deploys a framework comprising of four dimensions as the 

basis for explaining the observable processes in a setting which has embraced 

McDonaldization; namely efficiency, calculability, predictability and control. Although 

initially presented as discrete dimensions, there is no question that there are certain 

elements of cross-over between the articulated dimensions and that in many cases they are 

intertwined. Indeed, Ritzer (2013) reorganised the latest iteration of ‘The McDonaldization 

of Society’ by combining the dimensions of efficiency and calculability into a single chapter, 

and the same is true of predictability and control. This organisation of the dimensions will 

be used to frame the following discussion. 

 

 

Efficiency and calculability 

There is relatively little ambiguity around the term ‘efficiency’ in that it signifies the 

meeting of an objective (the output) using the minimum—or optimum—number of inputs 

through the systematic elimination of superfluous energy, effort, money or time. According 

to Ritzer (2013, p.54): 

Efficiency is generally a good thing. It is clearly advantageous to consumers, who are 
able to obtain what they need more quickly with less effort. Similarly, efficient 
workers are able to perform their tasks more rapidly and easily. Managers and 
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owners gain because more work gets done, more customers are served, and greater 
profits are earned. 
 

In the case of contextualising these sentiments to coach education, we need to be mindful 

that the ‘consumers’ are the coaches seeking accreditation, the ‘workers’ are the practicing 

coaches, and the ‘managers’ and ‘owners’ are The FA. Efficiency is highlighted through 

numerous factors, such as through streamlining the definition and act of coaching as 

something which is undertaken to simply make participants better at playing football. This 

oversimplification of the ontological core of coaching has been critiqued by numerous 

scholars (see Bush and Silk, 2010; Bush et al., 2013) and is a complexity of understanding 

which is largely omitted from the design of formal coach education programmes.  In doing 

this, the pathway to the output of certifying a competent coach at a particular level is made 

to be much more straightforward and eliminates many complications faced by practicing 

coaches in the real world, enabling an “optimum means to a given end” (Ritzer, 2013, p. 54) 

to be sought. The result of this is that certification can be acquired in a short period of time 

and delivered to many people. Indeed, the ‘Introduction to Coaching Football’ course is 

completed online (weekly webinars, e-learning, online resources and community support) 

over a 4-week period, and at the end of this course, participants will be provided with the 

“skills to coach players of all ages” (The FA, 2022, n.p.). To provide the training to the 

participants, The FA accredit ‘expert’ Coach Developers to deliver the curricula related to 

the specific level of award being undertaken. The compartmentalisation of content of the 

curricula and mode of delivery is analogous with Ritzer’s (2013, p.55) observations about 

streamlining the fast-food process: 

…above all else, Ray Krok was impressed by the McDonald brothers’ operation, as 
well as the enormous profit potential of such a system applied at a large number of 
restaurant sites. Here is how Krok described his initial reactions to the McDonald’s 
system: “I was fascinated by the simplicity and effectiveness of the system…Each 
step in producing the limited menu was stripped down to its essence and 
accomplished with a minimum of effort. They sold hamburgers and cheeseburgers 
only. The burgers were all fried the same way.” 
 

So, The FA offer a limited menu to their customers, comprising of restricted content 

deemed core to achieving the necessary output of certification.  

  An interesting notion presented by Ritzer (2013) for increasing efficiency is 

businesses putting customers subconsciously to work, what Ritzer terms ‘prosumers’ 
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(customers who also produce [work]). In the fast-food restaurant this is characterised by 

customers ordering and paying at self-serve machines, standing in line or waiting in a 

parking bay to collect food, taking it to the tables or driving through, and disposing of the 

waste in the appropriate receptacles. In relation to efficiencies in coach education, this can 

be seen by the self-directed nature of significant elements of the training and as aspiring 

coaches work through their badges, the necessity to provide the coaching context for the 

qualification’s learning to be embedded within. 

 McDonaldized systems are also characterised by calculability or the ability to count, 

calculate or quantify many things: 

…Quantity tends to become a surrogate for quality. Numerical standards are set for 
both processes (production, for example) and end results (goods, for example). In 
terms of processes, the emphasis is on speed (usually high), whereas for end results, 
the focus is on the number of products produced and served or on their size (usually 
large) (Ritzer, 2013, p. 72). 
 

Of course, the main impact of this on coach education is that there is an emphasis on the 

number of coaches that can secure accreditation in the shortest timeframe possible, and 

that this becomes the primary concern rather than the quality (or competence) of the 

coaches in receipt of certification. There is no question that a McDonaldized coaching 

system can produce large numbers of coaches in a time and cost-efficient manner. The 

Commission Report 2 (The FA, 2014, p.38) explicitly stipulates that “…the England figures 

are inadequate and that the overall numbers of coaches holding B Licence level and above 

need to be increased substantially”.  This call was supported by The FA (2014) setting a 

range of quantifiable measures or targets to increase numbers, for example recruiting a 

further 25 full-time coach educators and increasing certified coaches at the different 

coaching qualification levels by up to 275% in some cases.  To put the numbers into 

contemporary context, Dempsey et al. (2021a) estimate that approximately 30,000 coaches 

currently experience the FA coaching qualifications per annum, although most will be 

engaging with the introductory level qualifications. This is what Ritzer (2013) would identify 

as an example of the ‘irrationality of rationality’, where the drive for efficiency and 

calculability results in an inevitable negative impact on the quality of the coaching 

workforce. 

 

Predictability and control 
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 Predictability is the dimension of McDonaldization which purports to turn everything 

into a routinised activity. The positives to this are that there are no surprises, and that 

workers, consumers and managers know what to expect. According to Ritzer (2013, p.87): 

…[people] want to know that when they order their Big Mac today, it will be 
identical to the one they ate yesterday and the one they will eat tomorrow. People 
would be upset if the special sauce was used one day but not the next or if it tasted 
differently from one day to the next. They want to know that the McDonald’s 
franchise they visit in Des Moines, Los Angeles, Paris, or Beijing will appear and 
operate much the same as their local McDonald’s. To achieve predictability, a 
rationalised society emphasizes discipline, order, systematization, formalization, 
routine, consistency, and methodological operation. 

 

Much is the same for coach education and coaches. Aspiring coaches are trained by Coach 

Developers delivering the same curricula to all and assessed against the same standardised 

assessment matrices appropriate for each defined coaching level. Those undertaking the 

qualification, possess the same formal qualifications as pre-requisites. They know what to 

expect and they know which qualifications they need to select from the limited ‘menu’ in 

order to progress. For example, those wishing to undertake the UEFA B licence course, must 

have completed—in addition to being able to effectively communicate in English and be 

actively coaching a team in a season long competition—The FA Safeguarding Children 

Course, The FA Level 2 in Coaching Football course / 1st4sport Level 2 Certificate in 

Coaching Football / UEFA C Licence and The FA Level 1 Introduction to First Aid in Football / 

The FA Emergency Aid in Football. The ‘approved’ way of delivering a coaching session is 

standardised, and to do this—and pass the assessment—the coaches perform in a 

routinised, perfunctory and seemingly scripted manner to achieve the pre-determined 

session objectives. Ritzer (2013) surmises that workers [coaches] in McDonaldized systems 

act and behave in predictable ways and that in many cases, what they do and what they say 

is very predictable. 

 The fourth and final dimension of McDonaldization is control, specifically through 

the use of nonhuman technology. Ritzer (2013, p. 102) clearly articulates what is meant by 

the term ‘technology’: 

Technology includes not only machines and tools but also materials, skills, 
knowledge, rules, regulations, procedures, and techniques. Technologies thus 
encompass not only the obvious, such as robots and computers, but also the less 
obvious, such as the assembly line, bureaucratic rules, and manuals prescribing 
accepted procedures and techniques. A human technology (a screwdriver, for 
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example) is controlled by people; a nonhuman technology (the order window at a 
drive-through, for instance) controls people. 

 

For football coaches, in order to renew a coaching license, there are several regulatory 

hurdles that need to be met which emphasises the McDonaldized process. For example, re-

licensing is performed through a personal online ‘My Training’ account where a coach needs 

to ensure that all pre-requisites set by The FA are met. These pre-requisites include an in-

date FA first aid training, an in-date FA Safeguarding Children training, an FA Enhanced 

Criminal Record Check (CRC) Disclosure to work with under 18 players, and 5 hours of 

documented continuing professional development (CPD) activities approved by The FA. This 

bureaucratic framework therefore controls—perhaps even dissuades—those wishing to 

make a positive contribution to football at all levels and leads to a coaching environment 

where innovation, risk, and individuality are minimised. Again, some may see this as 

advantageous and would point to the fact that this bureaucracy should make the coaching 

environment safe for coaches and participants alike. However, despite these controlling 

measures, all we need to do is engage with the media to see that this is merely an illusion of 

safety and that despite the rules, the safety of participants cannot be guaranteed. Also, this 

level of bureaucracy has been identified by The FA (2014) itself as presenting barriers to the 

inclusivity of the coaching profession, especially in the recruitment and retention of coaches 

from black, Asian and minority ethnic (BAME) backgrounds. The formal coach education 

system has also been identified as an aggravating factor for the underrepresentation of 

women coaches (Norman, 2008) and potentially other underrepresented groups—such as 

disabled sports coaches—in the coaching arena. 

 As a consequence of the formal coach education process, the enforced—predictable 

and controlled—routinised behaviour exhibited by some coaches, what we referred earlier 

to actions akin to ‘zombies’ or the ‘living dead’, has led to a de-skilling and dehumanising of 

the act of coaching. Coaches are “trained to do a limited number of tasks in precisely the 

way they are told to do them” (Ritzer, 2013, p. 15). Although extreme, Ritzer’s (2013, p.135) 

example of how this plays out in a fast-food context is one which those with a critical focus 

on formal coach education will readily identify with: 

The main reason to think of McDonaldization as irrational, and ultimately 
unreasonable, is that it tends to be dehumanizing. For example, the fast-food 
industry offers its employees “McJobs”. One “McTask” at McDonald’s is known as 
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HBO—“Hand Bag Out”. As a Burger King worker has noted, “A moron could learn to 
do this job, it’s so easy,” and “Any trained monkey could do this job.” Workers can 
use only a small portion of their skills and abilities. The minimal skill demands of the 
fast-food restaurant are irrational.  

 

Good—effective and impactful—coaches recognise the limitations of the formal coach 

education process and would therefore challenge the irrationality of rationality presented 

to them in the way in which their coaching is moderated by McDonaldized processes. These 

coaches embrace informal learning experiences to enable them to be inspirational coaches 

in a variety of contexts but have the self-awareness to engage with formal coach education 

primarily to meet the demands of employers and governing bodies for licencing purposes. 

 

Conclusion 

We concede that many would embrace the rationalization of The FA’s coach 

education system as one which enables numerous aspiring and practicing coaches to 

acquire an initial validation of their coaching competence, take the next step up the 

coaching ladder, create a coaching landscape filled with educated coaches, provide a safe 

space for participants being coached, and when necessary, undertake the prescribed CPD 

and safety updates in order to re-license. However, this chapter has deliberately presented 

an alternate reading. By problematising The FA’s formal coach education through the lens of 

George Ritzer’s McDonaldization thesis, this chapter has identified significant shortcomings 

of the system currently in place. We have argued that the McDonaldized system exhibits 

multiple irrationalities of rationality to the point where the formal coach education system 

no longer provides the framework to improve the competence and effectiveness of the 

coaches that it is certifying, and even in some cases is seen as a major barrier to making a 

step into the coaching arena. 

We do agree with those who argue that the design and delivery of formal coach 

education is complex and challenging and is subject to economic and political influences, are 

socially constructed, constantly evolving, and rarely uniform (Nelson et al., 2006, Griffiths et 

al., 2018; Chapman et al., 2020). Of course, the solution is easy on paper to write, simply de-

McDonaldize the formal coach education system. Ritzer (2013) proposes ‘Starbuckization’ as 

a potential antidote to rationalization. Starbuckization reframes the output to a higher 

quality rather than quantity, provides an environment where customers are enticed to stay, 

Commented [RW1]: I like this, with my only thoughts 
being that it feels like you get to this as a late addition to the 
chapter. Can it be weaved in earlier? 

Commented [AB2R1]: Could be…but I think that as it is 
presented as an answer / antidote to McD it might be a bit 
strange coming earlier.  
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customer feedback is acted upon, employees are valued and respected, and there is a focus 

on ethical practice. These five tenets of Starbuckization, if applied to formal coach education 

systems, would permeate positive movement in provision. Formal coach education should 

provide an unobtrusive and inviting scaffold on which the informal learning, so crucial to the 

development of coaches (Christensen, 2014), can be moved centre stage. No longer should 

informal coaching experiences be seen as ‘accidental’ or ‘ad-hoc’. Involving practicing 

coaches in the rearticulation of formal coach education is crucial, and the practical 

suggestions posited by Watts and Cushion (2017) could be pivotal in beginning to de-

McDonaldize the system; namely, more attention on flexible approaches around how to 

coach, increased prominence on communicating with participants, improving pedagogical 

awareness, and the compulsory observation of different coaches. To eliminate or re-

educate the McCoach, bridges need to be built across to the islands of the living dead, and 

to begin this process, organisations such as The FA need to concede that the financially 

rewarding, numerically advantageous, bureaucratic, rule driven, and highly regulated coach 

education system is simply not fit for purpose. 
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